National Turning Points Network

National Turning Points  Network Meeting
January 14-17, 2003

SUMMARY OF ACTION ITEMS
Regional Center Action Items:

· Send copies of all publications, newsletters, articles, or reports where the Regional Center’s Turning Points work has been mentioned to the Ellyn or Loretta so they can create a News section on the Turning Points website. These can be electronic files (preferred) or paper copies. 

· Develop draft plans for how to work with fourth year and Demonstration schools, and share them at our May National Network meeting 

· List all the work you currently do with principals that focuses on their professional development. Share this at the May meeting.

· Work on Curriculum, Instruction, and Assessment Committees to better define the components that are the essence of the Turning Points teaching and learning National Staff members will be the point people for each committee, and will further define what the outcome will be for the committees. The committees will get up and running just after the National Conference. Each committee should finish their work prior to the May Network meeting. The committees are as follows: 
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National Center Action Items:

· Put a link to the Chicago studies on the NTP website
· Create a formal document that details the decisions made on formalizing the school accountability process by early April so Regional Centers can implement in the spring at schools

· Facilitate the Curriculum, Instruction, and Assessment committees
· Send out habits of mind workshop and examples of schools’ habits to all regional centers

· Create a News section on the website and put up the publications, newsletters, etc that the Regional Centers submit
· NTP will present a plaque to Eastgate and Amherst at the National Conference

· Within the next month, NTP will create the following materials to assist regional centers to address the new requirements of NCLB:

· A piece on how the TP model matches up against the 11 components of school-based reform

· A composite synthesis of the current evaluation and research that has been conducted on the TP model, 

 (Summary Continued)
Proposed Agenda Items for May Meeting in Stowe, VT

· Finalize the principles for curriculum, instruction, and assessment

· Spend time training ourselves on the accountability process

· Share plans for fourth year and Demonstration schools, and decide what needs to be consistent across regional centers and what can be customized

· Share network activities, and decide what needs to be consistent across regional centers and what can be customized

· Develop a professional development program for TP principals
Future Items/Questions the Network should consider addressing

· How are we working with schools to address race, culture, and student learning 
Minutes of the National Turning Points Network Regional Centers

January 16-17, 2003 – Chapel Hill, North Carolina

Hosted by the Principals Executive Program

Present:  Principals Executive Program (North Carolina), New England Turning Points Center, Association of Illinois Middle Schools, Central States Center for School Reform, University of Idaho, National Turning Points Center, Center for Prevention Research and Development, Public Education and Business Coalition (Colorado)  

Absent:  New Visions for Public Schools (New York City), School Leadership Center of Greater New Orleans

Day One

Warm Up Activity

Everyone shared stories of being an experience with food in their middle school years – poached eggs on toast, pigs’ testicles and meatballs, Captain Kangaroo and oatmeal, Willy burgers with teriyaki sauce, Welsh rabbits, gravy and more gravy, red beans and rice, nuns at Thanksgiving dinner with dressing, standoffs at meals about eating and popcorn for dinner, Aunt Bertha’s biscuits with tomato gravy and fried fatback, Swedish pancakes (butter, eggs, and more butter with butter added in), (canned) pineapple upside down cake,  Grandma’s chicken and dumplings, Cream of Wheat every day 12 months a year, Grandma’s sourdough bread – the world’s greatest bread.

Moving Instruction to Center Stage

We have recognized that the hardest thing to change is what goes on in the classroom, yet it is the key to improved student achievement.  Turning Points has done a good job in setting out a vision for comprehensive reform and providing quality resources, and we need to focus deeper on putting instruction at the forefront of the model.  To do this, we need to better crystallize the basic elements of instruction, curriculum, and assessment that TP stands for when we think about teaching and learning.  

To start off, we engaged in a text-based discussion of a Harvard Education Letter article, “Moving Instruction to Center Stage.”   Some of the thoughts:

· The need to move from workshop-based professional development to school-based reflection and discourse on instruction, as well as the need to move from piling on more programs to one of instructional focus and coherence

· Cherie cited a study that when teachers are introduced to a new instructional strategy and then get an opportunity to observe another teacher modeling it in a classroom, the percent of teachers implementing the new strategy substantially increased

· We need to be able to show teachers good classroom practice, maybe a goal of creating lab classrooms in every TP school we are in

· Yet, classroom modeling in a vacuum does not create a school-wide culture of high quality instruction; you also need to consciously build a professional culture of collaboration AND you need an instructional focus and coherence

· Instructional focus and coherence + professional collaborative culture focused on discussion about teaching and learning + classroom modeling and observations = higher student achievement

· Critical Friends Groups can be a key vehicle to engage in this discussion (looking at student work, peer observation, action research)

· One example of freeing up teachers is to use student teachers to free up teachers to observe other classrooms and engage in discussions on teaching and learning

· Can we do a better job of assessing current practice matched against best practices in instruction, curriculum, and assessment, and how do we assist our coaches to push effective instructional practice – we need to link people to the research

· In trying to change instructional practice, we are struggling against the tide of high stakes testing and its pressure to teach to the test, often in limited ways

· We need to find ways of getting teachers to share their assignments and assessing whether they meet the criteria for high quality instruction, and if not, how to revise them to do so

· Need to expose teachers to effective practices and help them build the skills to use them

· Learning the basic skills and learning higher order thinking skills is not sequential; in fact, students will learn the basic skills better within the context of a higher order curriculum

· Need to help build the skills of the principal to be the instructional leader

· We do need to name the concrete, coherent instructional practices we think are effective, or the ways in which we do our work (our technology), and be able to communicate them in coherent ways; if not, our coaching will always be a bit muddled and ineffective

· Need to have technology and structures/systems that match, which results in effective practice.  As well, effective instruction has a clear framing conceptual model, a clear methodology of how to put that into practice, and clear focus questions that help students create products which reflect their learning

To Do:

· Put the link to the Chicago studies on the NTP website
Small Group Discussion:  If we walk into a model TP classroom, what types of curriculum, instruction, and assessment would you see? 

Common elements

Curriculum

· Clarity about what every student should know and be able to do

· Streamlined competencies or standards – the essentials

· Equal access to high quality content

· Curriculum is planned, coherent, and integrated

· Depth over breadth

· Theme- and project-based

· Has meaning, relevance, and value beyond school

· Literacy and numeracy across the curriculum – every student a reader, writer, and mathematician (quantitative literacy)

· Habits of mind and essential questions drive curriculum

· Meta-cognition, or ways of thinking

· Questioning, making connections, seeking evidence, identifying perspectives, analyzing, synthesizing

· Student voice and choice

· In what is studied, what is read, what is written, and how learning is demonstrated

Instruction

· Gradual release of responsibility model 

· Know your students as learners

· Connect to students’ prior knowledge and experiences – tap students’ interests and curiosity

· Scaffold the introduction and understanding of new material and concepts (understand where students are and build skills in a progression to stretch their learning)

· Introduce new concept, modeling, guided practice, small group practice, independent practice

· Provide examples of high quality work

· Varied instructional strategies to meet the needs of diverse learners 

· Teacher talk, student and teacher talk, student to student talk, independent work; using varied texts

· Inquiry is a central focus of instruction

· Large and small group work, one on one instruction

· Kinesthetic, hands-on learning

· Flexible

· Need for movement and physical activity

· Varied pace

· Be aware of students’ multiple intelligences

· Opportunities for applying what is learned

· Learning as a process

· Multiple drafts and revisions

· Transparency in why we are learning what we are learning and doing what we are doing

· Review for understanding

· Teacher as coach

· Guide and teach new understanding

· Give directions 

· Students do the work of learning

· Students are active participants

· Encourager

· Models learning, high quality work, and practice

Assessment

· Use of multiple assessments

· Students demonstrate what they know in multiple ways

· Focus on portfolios, exhibitions, and projects

· Linked to instruction and what students should know and be able to do

· Drives re-teaching

· Clear criteria for what constitutes high quality work

· Rubrics, developed by students and teachers

· Substantial feedback to students on the quality of their work

· Teacher conferencing

· Peer conferencing

· Narrative feedback (no red pen marks)

· Self assessment

· Public sharing and defending of work

Discussion

· Need to be aware that there are layers of complexity within each of these terms; people have different definitions of each – once we clarify the TP concepts around teaching and learning, we need to then define them, give examples, and provide images of what they look like in practice

· Our teaching and learning practices should reflect the TP principles

· We need to be careful of not getting too prescriptive

To Do:

· Send out habits of mind workshop and examples of schools’ habits to all regional centers

· National TP staff will flesh out the goal for better defining what we want this material to look like (initially, we are thinking about for each bullet and set of descriptors, a one sheet, two sided sheet explaining the component using the descriptors, its research base, a short bibliography, and web links); these are intended to give better definition to the components that we defined that are the essence of the TP teaching and learning model

· National TP staff will facilitate committees in this work
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Day Two

Updates on Communications

Missouri

· Sent out Conversations to a wide audience

· Included TP and Eastgate’s affirmation in the center’s newsletter

National TP

· Launched new, revised website, with press release

· Ad in NMSA conference brochure

· Will do press release for YAL Guide

· Will use Christine Heenan in some way at Coaches Institute this summer

New England

· Will send out Conversations to a wider audience when it comes out this spring
Idaho

· Creating middle grades online certification program

· Will be doing a summer institute

North Carolina

· Put in an article on TP in their PEP newsletter

· Will be presenting a session and having a booth at the North Carolina Middle School association conference

· Has met with the head of North Carolina NMSA affiliate organization about collaborating with TP

· Has met with the state middle school principals association head, who said they would include TP materials in any professional development opportunities they conduct

Illinois

· Deb Schrock was named executive director of AIMS in December

· Trying to make inroads into state middle school principals association

· Working with coaches to collect anecdotes and stories to include in their communications

· Talking with Chicago PS to include 17 to 28 middle schools in TP

· Working with Wisconsin and Iowa

· Presenting at upcoming design fair

Colorado

· Connected up with state middle school association to find ways to collaborate, e.g., next fall’s conference

· Collaborating with area foundations to focus more on middle schools, e.g., conducting symposium on middle grades, foundation newsletter on middle grades

· Jay Feldman, Co-Director of Research at CCE, will be coming out to do a case study of one of their schools

· One local newspaper featured the two schools in an article last fall

· Will be including TP in PEBC’s list of services

Is there a way to put together a packet of materials to send to state departments of education about TP as a scientifically-based model that can be used to address being designated as underperforming.  

To Do:

· Create a TP news section on the NTP website to include in news and press about TP around the country

· Within the next month, NTP will create the following materials to assist regional centers to address the new requirements of NCLB:

· A piece on how the TP model matches up against the 11 components of school-based reform

· A composite synthesis of the current evaluation and research that has been conducted on the TP model, that provides a summary of each study, including methodology and findings.  This should include:

· Felner et al study on AIMS schools

· DePascale study on Massachusetts schools

· CCE study on Boston TP schools and MCAS scores

· Case studies on Missouri and Colorado schools

· CPRD evaluation reports on Boston, MA and Decatur, IL TP schools

Eastgate Affirmation Visit

We conducted an affirmation visit with Eastgate Middle School in North Kansas City, Missouri.  The visit went extremely well, with accolades to the school and the district’ role in supporting the school.  They have developed a high level of trust, respect, and collaboration within the school, with tremendous leadership.  They were enthusiastically recommended for affirmation to become a Turning Points Demonstration School.

To Do:

· NTP will present a plaque to Eastgate at the national TP leadership conference.  They will check to see if we gave a plaque to Amherst, and if not, present them one at the conference as well.  Even if they did get one, we should recognize them at the conference at the same time as we do Eastgate.

Work with Network and Schools

Accountability

The question came up of how we hold TP schools accountable.  We need to do a better job across all the regional centers in using the TP benchmarks as an accountability tool.  In fact, the accountability process could be the incentive for fourth year TP schools to continue, if you have tracked their progress over the first three years, and can show they still have some progress to go.  The process we conceived of is the following:

· When we take on a school, one of the first steps we should take is to conduct an assessment of the school, using the TP benchmarks, which results in a picture of where the school currently is.  This should also be used to set goals and an action plan for the year, focused on which benchmark areas should be targeted to improve

· This assessment process should be conducted again at the end of year one to assess progress and whether the target benchmarks have been reached, to compare progress to the Turning Points goals for yearly progress on benchmarks, and to set goals for the coming year

· This process should be completed annually at the end of each subsequent year.

· Anytime a benchmark assessment has been completed, it should be charted visually.  NTP should come up with a form to chart it.

· The benchmarking process should be mutual between coach and school’s leadership team.  One way to help schools make a realistic assessment of where they are is to have them always agree on the evidence which supports the rating.  As well, evidence can be collected by the in-house facilitator on an ongoing basis to prepare for the affirmation visit for becoming a Demonstration School.  Doing the benchmark assessment is daunting for most schools in year one, as you are introducing school staff to new concepts and language at the same time.  In the first year, the assessment may be done with solely the leadership team; the goal by year three is for the process to be completed by the entire faculty.

Proposed benchmark goals:
If a school is starting off as mostly 1’s, the target should be as follows:

· By the end of year one:  A substantial number of 2’s

· By the end of year two:  Solidly in 2’s with a number of 3’s

· By the end of year three:  Solidly in 3’s with a number of 4’s

If a school is starting off as mostly 2’s, the target should be as follows:

· By the end of year one:  A fair number of 3’s

· By the end of year two:  Solidly in 3’s with some 4’s

· By the end of year three:  A good distribution of 3’s and 4’s, and prepared to undertake an affirmation visit to become a demonstration school

School Quality Review and School Designations:

Every TP school should go through the School Quality Review process by the end of their third year, unless it is clear the school will become a Demonstration School, in which case they could do it in their fourth year.  When a school goes through an affirmation visit, there should be three designations of schools:

· Partner schools – schools committed to TP that have made some progress, and still have significant progress to make

· Affirmed schools – schools that have made substantial progress, and are not yet ready to be Demonstration schools

· Demonstration schools – schools that are at a good distribution of 3’s and 4’s on the benchmarks

In terms of who should be on the SQR team, a national staff person should be on the first one or two SQRs in each regional center; thereafter, regional centers, in the spirit of gradual release of responsibility, should conduct them on their own.  

How do we get schools to view themselves as a Turning Points school?

· Much of it has to do with the principal being vocal about the school being a TP school, and that TP is the umbrella under which everything else falls

· We need to give the message that while we may work with them more intensively for the first three years, TP is the philosophy that will guide the school for the future, and the school will continue to be engaged in the TP network

· Given the critical role of principals in a school community considering itself a TP school, we need to do more upfront training of principals

Network activities:

In New England:

· In year one, TP schools send teams to visit other schools to learn about and view identified practices that they are working to improve

· In year two, TP schools engage in Critical Friends exchange visits, in which each school hosts a team from another school; the visiting team examines and gives feedback on a specific dilemma that the host school has posed

· In year three, TP schools engage in an abbreviated pre-affirmation visit from an external team of TP practitioners to assess the school’s progress on the TP benchmarks and give them feedback.  For schools that are deemed to be ready, this would be an actual affirmation visit

· In year four and beyond, schools become mentor schools for other TP schools in the network, while continuing to set and work toward achieving goals for improvement, with the target becoming a TP demonstration school

· When a school becomes a demonstration school, they are used in strategic ways to give support to the network

In Missouri:

· Build a sense of TP identity through organizing visits to TP schools

· Create visible TP presence through TP posters, mugs, T-shirts, etc.

What to do with fourth year schools:

· Get schools to present at national and regional TP conferences, and give them free registration to TP conference

· Host visits, and provide honorarium or bartered services (e.g., reduced or free rate to TP conference)

· Should there be an affiliation fee for fourth year schools and beyond

· Give Demonstration Schools a space on the NTP website

· Demonstration Schools are used by the regional center to provide some of the professional development to network TP schools

· Be mentors to new TP schools

We agreed on the following:

· We will formalize our accountability process, and expect all regional centers to follow it so we have a consistent accountability process within the national network

· All regional centers will develop a plan for fourth year schools

To Do:

· NTP will draft a formal document on the accountability process for TP by early April, so that regional centers can implement it this spring.  The document will include what the accountability process is, expectations for annual progress, levels of designation of schools, timeline, how the process is managed, and a chart to track the progress visually 

· Each regional center will develop a plan for fourth year and Demonstration schools, and share it at our spring national network meeting

· Agenda items for spring national network meeting:

· Finalize the principles for curriculum, instruction, and assessment

· Spend time training ourselves on the accountability process

· Share plans for fourth year and Demonstration schools, and decide what needs to be consistent across regional centers and what can be customized

· Share network activities, and decide what needs to be consistent across regional centers and what can be customized

· Develop a professional development program for TP principals

Process:

· Sharing around specific topics (e.g., accountability, network activities) is more productive than general sharing by regional center
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